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FOREWORD TO CROMO FROM 
THE POLICY PERSPECTIVE

Knitting border communities together is both a delicate and a challenging task.  Communicative awareness, 
openness, tolerance of ambiguity, respect for otherness are only some of the intercultural competences 
generally required in any setting seeing the encounter of diverse peoples. However, border regions are 
special. Not only are they often tied by common elements of history and language, but those same ele-
ments of history and language may also have affected the personal histories of the people living in these 
communities in dramatically different ways. 

With the enlarging of the European Union in 2004, the Directorate General for International Relations of 
the Italian Ministry of Education contacted the corresponding National Authorities in Austria and Slovenia to 
see whether it might be possible to undertake a common work process focusing on the building of mutual 
acceptance and understanding in their bordering regions through the shared development of language-
learning potential and intercultural dialogue at school. The ensuing CROMO project, whose results are here 
presented, may be considered as a trilateral implementation of the ideals behind many EU policies and 
initiatives, as also of the Council of Europe Recommendation Rec(2005)3, which came out the following 
year. In calling for “measures likely to favour the inclusion of neighbours’ languages in language teaching 
offered in schools”, the Recommendation noted that “in many border regions transfrontier cooperation of all 
kinds is hindered by linguistic and cultural differences” and upheld that “good neighbourly relations are the 
basis for a more free and tolerant Europe, [as] the key to consolidating democratic stability.”

As a two-year project (2005-07) financed by the national authorities of Italy, Austria and Slovenia, CROMO 
has developed a common European Language Portfolio supplement tool, specifically focusing on the va-
lorisation of intercultural and interregional experiences and metacognitive language strategies, this being 
a first step in the “boundary breaking” and “border crossing” mission it gave itself in this historically and 
culturally very “sensitive” part of Europe, while aiding to implement the ELP process in all three countries. 
The module is intended to help build bridges among our border communities in the Friuli-Venezia-Giulia 
(IT), Carinthia (AT) regions and Slovenia (SLO) and has seen the joint effort of researchers, experts and 
teachers from these areas, with contributions from, and under the administrative guidance of the Friu-
li-Venezia-Giulia Educational Research Institute (IRRE, now A.N.S.A.S.) in Trieste, the Österreichisches 
Sprachen-Kompetenz-Zentrum (ÖSZ) in Graz and the Slovenian National Pedagogical Institute (ZRSS), in 
Ljubljana with its regional unit in Koper-Capodistria.

2008 has been declared the European Year of Intercultural Dialogue. In believing that culturally rooted be-
haviour can and should be explicitly addressed by policy makers, we trust that helping learners reflect upon 
their intercultural and interregional experiences will also help our European citizens discover the richness 
of the multiple identities in themselves and in their neighbours, whether next-door or across borders. 

Antonio Giunta La Spada, Director General
Directorate General for International Relations, Ministry of Education

Italy

Anton Dobart, Head of Civil Service Department
for General Education, Educational Planning, and International Educational Affairs

Federal Ministry for Education, Arts and Culture
Austria

Viljana Lukas
Head of the Service for International Relations and European Affairs, Ministry of Education and Sport

Slovenia

Rome, Vienna and Ljubjana, March 2007
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PRESENTING CROMO

Where Austria, Italy and Slovenia meet, where intercultural and language issues have been part of intellect-
ual, political and everyday life for many generations: that is where this Crossborder Module for European 
Language Portfolios (or CROMO, for short) was designed, developed and written by a team of authors who 
are at home at this European crossroads of cultures. CROMO is the result of the joint work of its writers and 
their relevant partner institutions, aided and abetted by teachers and pupils from the same area.

CROMO’s main aim is to help learners ‘read‘ and refl ect on their intercultural experiences and discover 
more of their meaning, while becoming aware of some of the wider issues involved; and to develop and 
strengthen learners’ intercultural and communicative potential. For this purpose, CROMO combines inter-
cultural issues with metacognition, thus strengthening both areas and concepts.

CROMO’s purpose
As a classroom tool, CROMO is meant to enhance the value of existing national ELP materials; it will also link 
crossborder schools that are European Language Portfolio users. Its main purpose it to revalue intercultural and 
interregional experiences, and to develop language strategies and competences in language learners.

As CROMO’s origins are in southern Austria, north-east Italy, and northern Slovenia, that is where many 
practical examples come from: however, most of the activities presented can usefully be done in other 
countries or EU regions where similar (or indeed, quite different) cross-border situations obtain.

CROMO is intended to give fl exible support to the different communicative needs and intercultural interests 
of students aged 15 and over.



6

C R O M O

CROMO’s structure and content 
CROMO consists of three main parts subdivided into six interrelated sections, with a variety of teaching and 
learning situations. Sections can be used separately and at different times, e.g. when pupils want to add 
to, or change, earlier statements.

PART I
“In my experience ...“: exploring intercultural issues. Part I suggests that students describe and think about 
intercultural encounters (which are largely their own, first-hand experiences). There are two sections:

Section 1: has a grid that allows students to document and think about their specific experiences, such 
as places visited, things seen and heard, as well as their own reactions, opinions and thoughts.

Section 2: consists of a checklist of intercultural topics as an aid to reflection, to make students more 
aware of differences and similarities between their own culture and that of others.

PART II
“How we react ...“: awareness-raising. Part II is to lead students to pay attention to and reflect on their own 
opinions, and their use of language in intercultural experiences. It comes in three sections:

Section 1: a questionnaire about cultural issues, which also suggests a few answers that may be starting-
points for discussions in class.

Section 2: a checklist on language and communication awareness  to help students keep track of how 
their knowledge, beliefs /attitudes and skills /strategies develop and change as they go through 
new intercultural experiences.

Section 3: a communication strategy database which offers a series of strategies that students may wish 
to use to be more successful oral communicators.

PART III
“What we learn …”: assessing the growth of intercultural competence. This part is designed to facilitate 
students’ greater awareness of their various stages of intercultural competence, through self-assessment.

For each stage, a checklist of descriptors is provided, ranging from sensitivity to culture and perception of 
difference, to respectful acceptance; and further, to empathy, appreciation and potential integration.

As a team of textbook writers, we believe that competent intercultural awareness is a matter of individual 
growth and personal experience: it cannot really be measured or graded. However, we hope that CROMO 
will be useful as a pedagogical tool in the language classroom - to make both students and teachers more 
sensitive, more inclined to reflection, and more communicatively competent in intercultural situations. 
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INTRODUCTION

Before you start work on this booklet called CROMO, here are a few reasons why it has turned out as it has, 
and a few paragraphs about its aims and objectives.

As you know, the world we live in is now a much more open place than it used to be in the past. We can tra-
vel from one European country to the other more easily than ever before; even where borders exist on the 
ground, we can access many types of information about other people and other cultures by simply clicking a 
search programme on a PC, or by switching on our TV sets. In many European countries, restaurants offer 
various types of international cuisine, and many shops sell goods from the four corners of the globe.

Ways of life, too, may differ a lot also in one and the same country or town: indeed, in Europe it won’t 
be easy to find two people having one and the same way of life, or sharing exactly the same lifestyle. Of 
course, the way people live does not only depend on the country they live in or the language they speak. 
It depends (among other things) on their age, religion, occupation, interests and preferences. For examp-
le, teenagers dress differently from adults, and they listen to different kinds of music; some people eat no 
meat, others do. People may belong to one religion or another, or to none; some will go to church or attend 
services in a mosque, others don’t. In this way, people with differrent ways of living live side by side, and in 
one and the same region or city these cultural differences are becoming more and more visible.

To many of us these developments are not new, since we live in a so-called border region, where three 
countries meet. This means that within a relatively small area you can go and visit two other countries with 
partly similar and partly different ways of life. For many years (if not centuries), we have lived next door to 
men and women (and children of course) who speak a different language. However, do we know who our 
next-door neighbours really are?

Do we know what they think, how they feel?

Activities suggested in this CROMO booklet are designed to help you (and other users) gain insights into 
ways of life – habits, likes and dislikes – of men and women, the young and the old, in the border regions 
of Austria, Italy and Slovenia.

During school trips or educational exchanges, perhaps with a school from one of these regions, you will 
have watched people in the border regions, while cycling or walking around villages and towns, or other-
wise travelling in an area; you may have noticed that the clothes people wear are different, or that some of 
their habits are unlike those of your relatives or friends. You may have made other observations while wat-
ching TV, or a documentary film; or browsing on the internet, listening to the radio; or talking to a variety of 
people, or sending emails. Some of the differences you spotted you may quickly have accepted as ‘normal‘; 
alternatively, you may have regarded them as interesting, as nice, indeed as charming; others again you 
may have put down to people’s ‘strangeness‘, and they may have remained unusual, strange, impossible 
to understand.

When we observe people’s lives and lifestyles we tend to make comparisons with the way we live our lives, 
then judge others and draw conclusions about what their lives are like. In some ways, this is only reason-
able: we only have our own experience to go by, as a basis for reflection. However, let’s be careful: since 
our point of view is not the only one possible, our conclusions may be wrong.

Examples may help at this point: people who live by the sea tend to think that living in the mountains is 
enjoyable and exciting all the time, since they only know the mountains from their hiking or skiing holidays. 
Similarly, people who live further inland or right in the middle of mountains may think that life by the sea 
– with a lot of fishing and boating at holiday destinations - is a never-ending holiday (which of course is not 
true). 
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INTRODUCTION

Talking to others, collecting information, reflecting and arguing about issues, are all activities that help avoid 
misjudgements or misunderstandings - which are not uncommon in what is called intercultural communica-
tion, when people with different languages, different ways of life and cultures come together. This CROMO 
booklet offers a number of activities, as additional opportunities for reflection on a variety of subjects to do 
with different people, languages and cultures. 

It is by reflecting and looking back on our own intercultural experiences involving languages and cultures 
that we can make the most of them. We need time to assess what each new experience really means to us: 
for example, what have we learnt about

 the language(s) we have used, and the culture(s) we have encountered?

 the ways in which a language can be learnt and used, together with the strategies to use for 
communicative tasks?

 the kind of learner that each of us is: what is it that really ‘works‘ for me as a language learner 
and a language user?

Through reflection on individual first-hand experience, we can gradually increase our awareness of what is 
involved in successful language learning and in successful intercultural encounters. At the same time, we 
will each be able to draw our own personal profile – as we discover our strengths and weaknesses: how to 
make the most of the former, and how best to cope with the latter.

The activities suggested below are best seen as a series, or rather as a sort of upward spiral: each ex-
perience is based on what happened before, in a sense; each facilitates what follows. When on a visit to 
another country, you might find yourself in a very similar situation to one that occurred some time earlier; 
however, your reaction might be different, because you now know more about the situation, or your attitude 
concerning people or habits has changed. 

Indeed, this is an ongoing process. Do not feel put out therefore if you are asked to do the same activity 
more than once during your school career (or again perhaps even later): you may find that over the years 
you will have changed your mind over some things – which will simply mean that you have become more 
and more interculturally competent.

You may also want to add ideas or things you observed yourself to materials contained in this booklet: 
something you have thought about which is really important to you; something reflecting your own ex-
perience in intercultural matters. Any such notes and suggestions of your own will be most welcome. As 
textbook writers and editors, we, too, have used our own experience in this field; we, too, continue to strive 
to become more and more interculturally competent. Each of us has had and (hopefully) will have, many 
unique individual intercultural experiences: this CROMO booklet is a good place to collect, record, and 
reflect upon them.
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PART I: IN MY EXPERIENCE ... SECTION 1

SECTION 1: INTERCULTURAL EXPERIENCES: A FEW DETAILS,  
AND SOME LATER THOUGHTS

Write about one (later: several) of your intercultural experiences, by filling in the grid below. See if you can 
remember details, and think about what you have seen or heard, and about your own reactions – to be-
nefit from those experiences in terms of cultural learning. You may also want to return to these notes after 
some time (after a few months, say, or a year), to see if some of your views or feelings have changed or 
developed.

Here are a few more specific suggestions:

 Use this grid to write and think about intercultural experiences such as school or class visits, 
educational exchanges, holiday trips, email contacts, school projects, sports competitions, 
visiting relatives or friends ...

 You may want to fill in some parts in great detail and others briefly or not at all, depending on 
the situation described.

 You can also re-read your notes from time to time and consider if you would like to add or 
change anything.

 Use a new grid for each experience you report on; to be able to do this, you will probably have 
to photocopy the page before you use it.

Short description:

Date:

Place/event:

Things I noticed:
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PART I: IN MY EXPERIENCE ...SECTION 1

What was your first reaction?

(e.g. I felt surprised, uncertain, worried, interested, pleased, angry, annoyed, embarrassed …)

Did you talk to anyone about this? What did they say?

(friends, teachers, family ...)

Did you try to find out more later? If yes, what?

(at school, from books, on the internet, by talking to someone ...)

Has your opinion, or your attitude, changed in the course of time? If yes, how?

If in a similar situation now, would you react in the same way, or differently? How? Why?
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SECTION 2: CHECKLIST OF INTERCULTURAL TOPICS

During your intercultural encounters in the three regions concerned (Friuli Venezia Giulia/the bordering 
areas of Slovenia/Carinthia), you may have experienced a number of similarities and differences between 
regions, in a number of fields or subject areas. However, it is not only visits that you could reflect on by 
using the checklist (below); you may want to include things you have come across on the internet, in email 
contacts, films, books or newspapers. These can provide interesting cultural topics that may be discussed 
and analysed.

Use the following chart to record areas of life you experienced and and to state whether you found simila-
rities and/or differences, in each item. Add your own examples and comments.

In the final chart (“Images of the three regions”), record how you think people in Friuli Venezia Giulia, the 
bordering regions of Slovenia, and Carinthia see each other.

Use these charts every time you wish to record something new you have discovered.

Add a date to each of your entries, since you might find that your knowledge or your views on certain 
aspects may change after a while.

Topics
Same (S), 

different(D) or

 don’t know (?)

Examples and comments

O
ut

w
ar

d 
ap

pe
ar

an
ce

, v
er

ba
l a

nd
 n

on
-v

er
ba

l 
co

m
m

un
ic

at
io

n

1. The way people dress, and ‘typical’ 
clothes they wear on special occasions 
such as festivals or red letter days

2. Fashion-consciousness in women/ 
in men

3. How young people present 
themselves in public (e. g. the way they 
dress; how they want to be seen by 
others; they way they ‘enter the public 
stage’)

4. Ways people greet each other or say 
good-bye (e.g. do they shake hands, 
embrace each other; kiss; or do they not 
touch at all)

SECTION 2PART I: IN MY EXPERIENCE ...
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Topics
Same (S), 

different(D) or

 don’t know (?)

Examples and comments

O
ut

w
ar

d 
ap

pe
ar

an
ce

, v
er

ba
l 

an
d 

no
n-

ve
rb

al
 c

om
m

un
ic

at
io

n 5. If or how often “please” and “thank 
you” are used

6. The volume and speed of talk 
between two people or in a group

7. The register or type of language 
used by young people (as opposed 
to the language of their parents or 
grandparents)

H
om

e,
 fa

m
ily

, a
nd

 w
or

ki
ng

 li
fe

8. What houses, villages and towns look 
like

9. People’s habits in their homes (e.g. 
wearing slippers, watching TV, eating 
times, daily routines ...)

10. The roles of the individual family 
members and their relationships to one 
another (e.g. is the father the “head of 
the family”? Do the parents make all the 
decisions or do children have a share in 
decisions that regard  the whole family?)

11. Daily working hours, holidays; 
opening hours of shops

12. The importance of holiday jobs to 
young people

13. The number of working women and 
men in certain occupations (e.g. in the 
police forces; in bars; on trains …)

SECTION 2 PART I: IN MY EXPERIENCE ...
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Topics
Same (S), 

different(D) or

 don’t know (?)

Examples and comments

Sc
ho

ol
 li

fe

14. Types of school; school attendance; 
duration of schooling

15. School and classroom routines 
(e.g. when school starts in the morning; 
breaks; lunch [if any]; afternoon classes, 
if any)

16. Subjects taught at school

17. The relationship between teachers 
and pupils (e.g. is there a marked 
difference in status between teachers 
and pupils? Do teachers call pupils by 
their first names? Do pupils address 
teachers by their first names? 

18. What is meant by “discipline” at 
school? 

19. What do pupils think is successful 
schooling, or a good school?

20. Exams and marking (e.g. there 
might be more exams during the school 
year in one region; the marking system 
may be different; there may be verbal 
assessment)

Li
ve

s 
yo

un
g 

pe
op

le
 le

ad

21. Regulations that concern young 
people (e.g. laws about smoking; 
drinking alcohol; holding a driving 
licence; going out in the evening)

22. Young people’s idols or role models

SECTION 2PART I: IN MY EXPERIENCE ...
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Topics
Same (S), 

different(D) or

 don’t know (?)

Examples and comments

Li
ve

s 
yo

un
g 

pe
op

le
 le

ad

23. Use of electronic media, as opposed 
to face-to-face communication in young 
people’s lives

24. Young people’s leisure-time (e.g. 
MP3- players, the cinema, discos, 
playstation, the internet, sports)

25. Getting in contact with young 
people from other places or regions 
(e.g. swapping CDs; discussing musical 
styles; finding out about pop singers or 
groups from others)

26. The role of folk music among adults, 
and among young people

O
ur

 n
ei

gh
bo

ur
s’ 

la
ng

ua
ge

s

27. Their other languages (including 
“minority languages”) and their role, past 
and present 

28. Any biligual texts on signs in public 
places (number and type of street signs, 
information, notices)

29. How do people who do not speak 
these languages react when they hear 
them spoken in public?

30. Any schools where the other 
languages are used in class?

SECTION 2 PART I: IN MY EXPERIENCE ...
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SECTION 2PART I: IN MY EXPERIENCE ...

Topics
Same (S), 

different(D) or

 don’t know (?)

Examples and comments

As
pe

ct
s 

of
 s

oc
ia

l l
ife

31. What sense is there of community, of 
being part of a group? (e.g. going to the 
cinema or to the beach together; the role 
of political parties; the role of clubs and 
societies, like the voluntary fire brigade 
or the local brass band)

32. ‘Having a sense of time’ (e.g. does 
‘being punctual’ mean that people arrive 
a few minutes earlier or later, and does 
it mean the same in all situations? How 
long does an ‘average’ meal last?)

  

IMAGES OF THE THREE REGIONS

Comments and examples

I find that people in my own region have clichés 
or received ideas (some very odd, some quite 
mistaken) about ‘typical’ life in the other two 
regions.

I find that people in the other two regions have 
clichés (some very odd, some quite mistaken) 
about ‘typical’ life in my region.

I myself had received ideas of what ‘typical’ life is 
like in the other two regions …
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SECTION 1: DIFFERENT PEOPLE, DIFFERENT CULTURES: WHAT DO 
YOU THINK?

This survey will ask you to think about a number of questions, and ask you to state your thoughts and opi-
nions on a number of issues to do with different people and different cultures. In each paragraph, choose 
one or more statements - whichever are closest to your own experience or conviction. 

Some of the opinions printed below as part of this questionnaire may seem ‚spot on‘ (fair and true); others 
may appear provocative, overgeneralizing, inacceptable, or just plain wrong … However, you will have 
come across many of these statements in everyday life: and can we do entirely without prejudices or stere-
otypes? To cut things short or make life a little easier, we sometimes simply repeat what we hear from other 
people, or what we see and hear in the media or from politicians, without a lot of thought. 

Here, however, there is a chance to reflect critically on some of these intercultural issues. Do take your 
time over this: there is no need to examine all the issues at one and the same time; you may want to go 
back to this survey after a while and look at your own answers - for example, after you‘ve had some more 
intercultural experiences. You may want to find out if your opinions have remained the same or if they have 
changed, and add a sentence or two, or re-write what you said earlier. It may also be useful to discuss some 
questions with others, for instance with some of your friends, with a teacher, or with your parents. 

It‘s a good idea not just to tick a number of boxes, but to add a few comments and explanations of one‘s 
own. This will make it easier to compare different opinions and to discuss them in class.

SIMILARITIES AND DIFFERENCES

1. No matter where we happen to be in our border countries or regions (Carinthia, Friuli Venezia 
Giulia or Slovenia), we may sometimes feel that we have a lot in common with people living in 
the towns and villages ‘across the border‘. Do you think this is because …

  today we all share ways of thinking and behaving that are typical of modern society 

  all cultures help people to satisfy human needs, which are the same all over the world

  the three regions have many features in common, through their many contacts (past and 
present)

  one »culture« was more powerful and had more influence than the others 

  Another opinion, notes, explanations:  ............................................................................................

 .........................................................................................................................................................

 .........................................................................................................................................................

  

PART II: HOW WE REACT ... SECTION 1



18

SECTION 1 PART II: HOW WE REACT …

2.  Habits, values and norms may vary a lot (for example,  gender roles, family ‘rules‘, religion, 
etc.). Would you say that ...

  communication is possible ‘across these differences‘ - with people who do not share our values 
and norms

  people need to share values and norms to be able to communicate and avoid conflict

  people should realize that values and norms which are different from their own exist – though it 
maybe difficult to accept this

  Another opinion, notes, explanations:  ............................................................................................

 .........................................................................................................................................................

 .........................................................................................................................................................

3.  When faced with differences between cultures, we can react in different ways. Do you think …

  we should ‘grin and bear‘ those differences, though this may sometimes be painful

  those differences should be removed, or at least reduced

  cultural differences should be accepted as a part of modern life

  such differences may be ‚aids to reflection‘, and help us change our own minds 

  Another opinion, notes, explanations:  ............................................................................................

 .........................................................................................................................................................

 .........................................................................................................................................................

4.  Who do we want to get to know? Would you say that most people prefer to meet others whose 
culture ...

  is completely different from their own

  has more differences than similarities (compared to their own) 

  has more similarities than differences (in relation to their own)

  is more or less the same as their own

  Another opinion, notes, explanations:  ............................................................................................

 .........................................................................................................................................................

 .........................................................................................................................................................
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SECTION 1

5.  When we meet people ‘from across the border‘, we may see different ways of living and a 
different life-style, for example as regards the clothes people wear, food, housing, music, 
sports, the arts, how people spend their free time, etc. Do you believe that this experience ...

  can help us appreciate the positive aspects of the way we live

  can make us understand that all ways of living have positive aspects

  may suggest possible changes in our ways of living, thus giving us more options to decide how 
we would like to live

  will encourage us to preserve some aspects of each single »culture« as something unique

  Another opinion, notes, explanations:  .............................................................................................

 .........................................................................................................................................................

 .........................................................................................................................................................

PART II: HOW WE REACT …
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STEREOTYPES

6.  Do you agree that stereotypes …

  are often applied to people who belong to minority groups

  are applied to people about whom nothing or little is known, no matter what cultural or ethnic 
group they belong to

  influence our behaviour towards those other people

  do not influence our behaviour towards ‘those others‘

  Another opinion, notes, explanations:  ............................................................................................

 .........................................................................................................................................................

 .........................................................................................................................................................

7.  In general, stereotypes are …        

  more commonly used in our area than in the other two border areas

  used to the same extent in all three areas

  more common among older people than among young people

  more common in some social groups than in others

  Another opinion, notes, explanations:  ............................................................................................

 .........................................................................................................................................................

 .........................................................................................................................................................

8.  What about our own use of stereotypes when we think about people and their ways of life? 
Tick one of the boxes.

always often seldom never I don’t know

When we think about people living in 
our own area, we ……… tend to use 
stereotypes

    

When we think about people living  
across the borders, we ……… tend to  
use stereotypes 

    

SECTION 1 PART II: HOW WE REACT …



21

MANAGING INTERCULTURAL CONTACTS

9.  Consider the following attitudes and actions which may all play a role when we meet people who 
are different from us in one way or another. These might be people coming from areas across the 
borders, or people living in our own area. How do you deal with these aspects? 

For me,  this aspect is … to manage

very 
difficult

rather 
difficult

quite 
easy

very 
easy

don‘t  
know

Respecting people who look different from me (as 
to physical appearance, dress, language, culture, 
religion, etc.)

    

Talking to people who do not share my language 
and culture (e.g. my ways of life, norms, values, 
history) 

    

Understanding feelings and emotions expressed 
by people coming from other countries

    

Avoiding behaviour that could make people from 
other countries feel uncomfortable

    

Keeping on talking to people from other countries 
even though what they say or do makes me feel 
uncomfortable

    

Talking with people who don‘t accept certain 
aspects of our culture (e.g. our language, ways of 
life, norms, values, history)

    

Feeling comfortable when living in another 
country, especially if this means I have to modify 
my habits and some of my behaviour, or that I 
cannot use my first language (for a while)

    

SECTION 1PART II: HOW WE REACT …
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SECTION 2: LANGUAGE AND COMMUNICATION AWARENESS

As we progress in language learning, we become more aware of how languages work and how they are 
used in communication.  We realise that, although each language is different, there are also similarities 
between languages.

 In German, in Italian and Slovene, for example, different pronouns are used to address a person:  
du/tu/ti (informal) and Sie/Lei/vi (more formal). English, however, only has you as a second person 
pronoun (as you know of course).

This may lead us to change our attitudes towards languages.

 For example, a foreign language may sound unnatural and ‘strange‘ at first – but when we realise that 
the same is true for foreigners learning our language, this will help us change our minds about how 
‘natural‘ or ‘normal‘ our own mother tongue is supposed to be.  Is there any language that is ‘better‘ or 
‘more natural‘ than any other?

Last but not least, we develop new skills and strategies.

 For example, when we started learning English, we probably all learnt one basic way to make an offer 
(such as, “Would you like a biscuit?“), but then we heard with our own ears what English-speaking 
people really say in such situations (“Want a biscuit?“ between friends, or “Will you have a biscuit?” in 
more formal contexts). After a while we begin to use these new expressions ourselves.

On these pages you can “keep track” of how your beliefs, attitudes and your skills and strategies develop and 
change as your  language learning improves and progresses. From time to time, read through the items listed 
below, and try to assess your degree of awareness. You will want to tick  the appropriate square in each item:

    

I I I
no,

not yet

yes,

but I’m not 
sure

yes,

definitely

                                                                           

Be sincere. It may take a long time to be able to say “Yes, I believe this or can do this”! This is why the 
checklist on these pages should not be filled in all in one go, or just once – rather, come back to it and fill in 
more squares at different times, to show how your awareness develops.

You can also add your own examples to the ones given in each item. Use the empty spaces provided.

Finally, don’t forget that we develop our language and communication awareness as we go through new 
intercultural experiences. When you use Part I, Section 1 of CROMO (page 9) you can also record your 
discoveries about language and communication and how your attitudes and your skills have changed in 
the course of time.

SECTION 2 PART II: HOW WE REACT …
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SECTION 2PART II: HOW WE REACT …

Awareness areas I believe that … I can …

 global communication 
makes use of many different 
languages

 the same language may be 
used in different countries

     e.g. English in Britain and   
Australia, Spanish in Spain 
and Argentina

    …and several languages may 
be used in the same country

     e.g. Slovene, German and 
Italian in Slovenia; German 
and Slovene in Austria, 
Slovene, German and Italian 
in Italy

 it is worth while learning 
different languages to 
increase one’s opportunities 
in global communication

        

 find out how I can learn a 
new language where I live, if 
I want or need to learn it

e.g. language schools, 
online courses, television 
programmes, work or leisure 
experiences abroad

        

 a language is both a 
system of rules and a 
communication tool for its 
speakers

 no language is better than 
another – each language is 
appropriate for the needs of 
its speakers

        

 make comparisons between 
languages to discover 
similarities and differences

        



24

Awareness areas I believe that … I can …

 a language can be analysed 
from different viewpoints

e.g. phonological 
(pronunciation, stress, 
intonation), lexical (words 
and their meanings), 
syntactical (how phrases and 
sentences are built, i.e. its 
“grammar”)

 it is useful to analyse a 
language from different 
viewpoints, in order to 
discover “how it works”

        

 recognise and describe 
features of a language which 
I have studied or which I am 
studying

e.g. sounds, forms of words, 
grammar rules

        

 infer a general ‘rule‘ from 
several practical examples 

e.g. form a hypothesis of 
how articles are used (or not 
used) in English, or infer the 
order of words in German,  by 
looking at examples in texts

        

 use reference works like 
dictionaries and grammar 
books to check language 
features

        

 different languages use 
different numbers of words to 
express the same meaning, 
and word order can be 
different 

     e.g. Italian: codice 
della strada = German: 
Straßenverkehrsordnung; 
Italian: Non ho soldi, perciò 
non posso andare al cinema 
= German: Ich habe kein 
Geld, deshalb kann ich nicht 
ins Kino gehen = Slovene: 
Nimam denarja, zato ne 
morem v kino.

 each language has rules 
of its own, which are as 
“natural” and “obvious” to its 
speakers as the rules of my 
native language are to me

        

 recognise and describe 
features of a foreign 
language by using different 
categories than those I use 
in my native language

e.g. three genders in German 
instead of two in Italian

        

SECTION 2 PART II: HOW WE REACT …
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SECTION 2PART II: HOW WE REACT …

Awareness areas I believe that … I can …

 languages are similar in 
some ways and different in 
other ways

e.g. compound words 
in German and English: 
Taschenrechner = pocket 
calculator

 it is important to look 
for meaning beyond the 
superficial “look” of words

        

 use similarities between 
languages, both in word form 
and in grammar rules, to infer 
meanings

e.g. English: brother, 
German: Bruder; Slovene: 
brat; French: fenêtre 
German: Fenster, Italian: 
finestra 

        

 spot “false friends”, i.e. 
words and phrases which are 
similar in form but different in 
meaning

e.g. English: parents = 
Italian: genitori (not parenti); 
Slovene: Kompas = Italian: 
bussola (not compasso); 
Slovene: štipendija = 
Italian: borsa di studio (not 
stipendio)

        

 communication relies not 
only on verbal expression, 
but also on non-verbal 
means

e.g. gestures, facial 
expressions, eye contact

 the same non-verbal 
language can convey 
different meanings in 
different cultures

e.g. nodding your head does 
not always mean “Yes”!

 when learning a language, it 
is worth while to learn to use 
non-verbal signals also

        

 recognise the meanings 
conveyed by non-verbal 
signals in a foreign culture

        

 make use of non-verbal 
communication in 
appropriate ways, perhaps 
to compensate for the lack 
of some verbal messages 
which I have not yet 
mastered
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SECTION 3: COMMUNICATION STRATEGIES

When we use a language, even our mother tongue, we sometimes can’t find the right words to express 
what we want to say or write. At other times, we find that people talk too fast and we can’t follow them, or 
maybe we may not be sure if we have understood or if we have made ourselves understood. This may of 
course happen more frequently when we are learning a foreign language. In all these cases, rather than 
“stop and panic”, we can use a variety of strategies to cope with our problem: for example, we can use a 
synonym or a paraphrase if we don’t know the exact word; we can ask people to repeat, explain, or speak 
more slowly; or we can ask for help with pronunciation, words or grammar.

In these pages you will find a list of useful strategies which you may want to try out when you have problems 
in intercultural communication. From time to time, look at this list and record the strategies you tried. Indi-
cate what language you were using (G = German, S = Slovene, I = Italian, E = English … and so on) and 
make a note of  the situation which prompted you to use the strategy.

 For example, suppose you need to buy a phone card for your mobile phone in an Italian shop but 
didn’t know the word for it. If you used a description, like “un pezzo di plastica per il mio telefonino”, 
you could then record your strategy like this:

My communication strategies Language used Context of use

I use definitions or descriptions I
Buying a phone card in an Italian 
shop: “un pezzo di plastica per il 
mio telefonino”

 Or suppose a German friend on the phone was talking too fast. If you asked him/her to speak more 
slowly or to repeat something, you could then record your strategy like this:

My communication strategies Language used Context of use

I ask my partner to help me G

Talking to Gunther on the phone: 
“Könntest du bitte etwas langsamer 
sprechen? and “Entschuldigung, 
das habe ich jetzt nicht 
verstanden?”

When you reflect on intercultural experiences in Part I, Section 1 of CROMO (on page 9), you may recall 
a communication problem and how you reacted to it, i.e. the strategies you used. In this case, come back 
to these pages and record your strategies and the context in which you used them.

Finally, note that these pages do not provide an exhaustive list of strategies. You can add your own 
strategies in the blank spaces, thus building your personal strategies database. Don’t forget to compare 
your database with your friends’ – you may discover other useful ways of managing communication 
problems!

SECTION 3 PART II: HOW WE REACT …
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My communication strategies Language 
used Context of use

1. I use a more general word if I don’t 
know the exact word (e.g. flower instead of 
geranium)

2. I use a synonym or the opposite of a word 
(e.g. very small instead of tiny; not deep 
instead of shallow)

3. I use definitions or descriptions (e.g. it’s 
the person who cuts your hair instead of 
hairdresser; it’s a very tall building instead of 
skyscraper)

4. I use examples instead of the general 
category (e.g. shirts, jeans, skirts, jackets … 
instead of clothing)

5. I tell my partner I can’t say or understand 
something

6. I ask her/him how to say something in the 
foreign language

7. I tell my partner I haven’t understood

8. I ask her/him to help me by

- repeating

- speaking more slowly

- explaining

- giving me an example

9. I ask her/him if she/he has understood me

10. I repeat what I have heard and ask my 
partner to confirm (e.g. So you’re saying that 
… – is that right?)
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My communication strategies Language 
used Context of use

11. I ask my partner to correct me if 
necessary

12. I try to keep the conversation open, show 
interest and encourage my partner to talk, e.g.

- by asking questions

- by “reversing” her/his question (e.g.      
   What about you?)

- by adding comments (e.g.That’s 
   interesting … Really?) and 
   exclamations (e.g. Oh, what a pity! 
   Oooh, yes!)

13. I use non-verbal language:

- gestures, e.g pointing at things

- facial expressions

- eye contact, etc.

14. I use tactics to gain time (e.g. Aha … 
Mmm … Well … I see … )

15. I apologise if I have said something 
inappropriate; I may also

- ask my partner to clarify or explain

- ask her/him what I should have said  
   instead

16. I try to adjust to my partner’s language  
level, e.g.

- by speaking more slowly, repeating,  
   or giving examples

- by asking if she/he has understood

SECTION 3 PART II: HOW WE REACT …
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SECTION 3PART II: HOW WE REACT …

My communication strategies Language 
used Context of use

17. I pay attention to the words and 
expressions that others use and try to 
remember and use them myself

18. I check the reactions of others when I 
decide to use new words and expressions

19. I check if my impression of an event, or 
my “reading” of a document was appropriate 
or correct

………………………………………….............

………………………………………….............

………………………………………….............

………………………………………….............
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PART III: WHAT WE LEARN …

MY INTERCULTURAL COMPETENCE

As we improve our intercultural competence, we develop new beliefs and attitudes about our own culture 
and about other cultures – e.g. we realise that what is “natural” and “right” for us may not be so for another 
culture, and gradually begin to accept that there are  differences. At the same time as being involved in 
intercultural experiences, we develop new skills and strategies to cope with the demands of communication 
between different cultures – e.g. we become better able to observe people and events and to gather more 
information, instead of using stereotypes and jumping to conclusions.

In these pages you can assess how your beliefs/attitudes and your skills/strategies change over time, by 
filling in the appropriate square, or a number of squares, for each item:

    

I I I
no,

not yet

yes,

but not so 
sure

yes,

definitely

Don’t “do” all these pages in one go, or just once – instead, re-read them from time to time. For example, 
when you reflect on intercultural experiences in Part I, Section 1 of CROMO (on page 9), you may find that 
your beliefs and attitudes have changed as a result of an experience, and/or that you would now use your 
new skills and strategies to react to a similar situation in a different way. In this case, come back to these 
pages and fill in more different squares for the appropriate items.

If you like, you can record the dates of each work session:

Date 1: .................     Date 2: .................     Date 3: .................     Date 4: .................
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PART III: WHAT WE LEARN …

Sensitivity to “culture” – Perception of similarity and difference 
– Acknowledgment of others

I believe that … I can …

 to understand another culture I need to 
become aware of my own culture

        

 I can start to understand a culture (including 
my own culture) by looking at its most “visible” 
features

e.g. ways people eat, drink, dress, study, work

    but then I need to discover its “hidden” 
dimensions

e.g. ways people think and feel

        

 perceive similarities and differences within my 
own culture

e.g. people are different because of their age, 
sex, personality, sexual orientation, cultural 
background, ethnic origin, beliefs and values

        

 perceive similarities and differences between 
my own culture and another culture

e.g. when I look at photographs, watch a film, 
listen to the news, read e-mail messages, 
study a literary text

        

 notice the ways I perceive members of another 
culture and the ways they perceive me

e.g. when I take a trip abroad, when I meet 
foreign visitors in my country

        

 notice how I react to the perception of 
differences

e.g. something I notice may seem “strange” 
to me, making me feel curious, surprised, 
embarrassed, pleased, annoyed, angry …; 
something “different” may affect my interaction 
with others, e.g. prompting me to talk more, or 
less, to ask questions or avoid contacts, to be 
on the defensive …
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Tolerance – Acceptance – Respect

I believe that … I can …

 any culture is as “natural” and “right” for its 
members as my own culture is to me – no 
culture is “better” than another

        

 I may misinterpret what I see or hear, i.e. I may 
make false “cultural assumptions” – and others 
may misinterpret what I do or say

e.g. I may assume that white is the colour 
of women’s wedding dresses everywhere. 
In India, however, it is red. I may assume 
that somebody is angry with me when in fact 
she/he is used to talking in a loud voice when 
discussing a topic

        

 I need to beware of stereotypes and consider 
each person as an individual who may or may 
not share features of her/his own culture (i.e. 
there are differences within each culture)

e.g. not all Italians like opera or spaghetti!

        

 I need to learn to tolerate ambiguity, i.e. people 
and situations which may be unfamiliar and 
difficult to understand, and to cope with the 
stress that this may imply

        

 identify and use information sources about 
another culture before, during and after an 
intercultural experience

e.g. by making plans before a trip abroad; 
by asking questions during a discussion; by 
reflecting after an event and finding out more 

        

 “suspend my judgment” on people and 
situations until I find out more about them

e.g. by listening to and observing what people 
say and do;  by comparing them with other 
people I know from the same culture; by 
getting to know them more closely

        

 continue to communicate with members of 
another culture even if I am not really sure of 
the meaning of what is being said or done

e.g. by asking questions about what I 
don’t understand, by apologising for doing 
something inappropriate and asking what I 
should have done instead, by making my own 
ways and habits explicit

        

PART III: WHAT WE LEARN …
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Flexibility – Mediation – Empathy

I believe that … I can …

 I need to learn how to make and test 
hypotheses about what is appropriate to say 
and do in a particular situation

e.g. ways of opening and closing a discussion,  
taking turns in a conversation, reaching an 
agreement in a group

        

 it is important to develop flexibility, i.e. to 
respond to different situations in appropriate 
ways

        

 it is valuable to take the perspective of my 
communication partner into account in order to 
establish a common basis for interaction

        

 discover the “rules” appropriate to a situation 
through experiencing it and reflecting on it

e.g. by noticing what is said and done in a 
certain context, trying it out in a similar context 
and assessing how useful it has been

        

 “negotiate” with others the most suitable ways 
to behave in a situation

e.g. by explicitly recognising  language and 
communication  problems (both my own and  
others’);  by adjusting to the other’s language  
level; by asking the other person to help, explain, 
clarify, repeat, give examples,  and by doing 
the same for her/him; by  giving and receiving 
feedback during a conversation; by agreeing on 
“rules” for interaction

        

 make an effort to assume the other person’s 
point of view and to empathise with her/him, 
i.e. to think and feel as she/he is actually 
thinking and feeling

e.g. by showing interest the other people’s 
thoughts and feelings; by carefully observing their 
actions and reactions and recognising implicit 
feelings; by asking them about their feelings and 
considering these when interacting with them

        

PART III: WHAT WE LEARN …
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PART III: WHAT WE LEARN …

Appreciation - Integration

I believe that … I can …

 both as an individual and as a member of a 
group, I can contribute to positive intercultural 
communication

        

 help people from my own culture to understand 
and interpret another culture, and, conversely, 
help people from another culture to approach 
my own culture

e.g. by interpreting,  translating, explaining, 
clarifying, making comparisons; by making 
explicit different value systems and helping 
people to compare (and possibly share) their 
opinions

        

 cope tactfully with conflicts between different 
beliefs and value systems by respecting others 
without giving up my own perspective

        

Flexibility – Mediation – Empathy

I believe that … I can …

 I need to become aware of and use strategies 
to cope with the demands of intercultural 
encounters, and to change them if necessary

        

 monitor and evaluate my noticing and 
negotiation strategies to assess how useful 
they have been in actual contexts

e.g. by checking the reactions of others when I 
decide to say or do something in a different way; 
by checking if my interpretation of an event or a 
document has been the appropriate one
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C R O M O
Where Austria, Italy and Slovenia meet, where intercultural 
and language issues have been part of intellectual, political 
and everyday life for many generations: that is where this 
Crossborder Module for European Language Portfolios (or 
CROMO, for short) was designed, developed and written by a 
team of authors who are at home at this European crossroads 
of cultures. CROMO is the result of the joint work of its writers 
and their relevant partner institutions, aided and abetted by 
teachers and pupils from the same area.

CROMO’s main aim is to help learners ‘read‘ and reflect on 
their intercultural experiences and discover more of their me-
aning, while becoming aware of some of the wider issues in-
volved; and to develop and strengthen learners’ intercultural 
and communicative potential. For this purpose, CROMO com-
bines intercultural issues with metacognition, thus strengthe-
ning both areas and concepts.

CROMO’S PURPOSE
As a classroom tool, CROMO is meant to enhance the value 
of existing national ELP materials; it will also link crossborder 
schools that are European Language Portfolio users. Its main 
purpose it to revalue intercultural and interregional experi-
ences, and to develop language strategies and competences 
in language learners.

As CROMO’s origins are in southern Austria, north-east Italy, 
and northern Slovenia, that is where many practical examples 
come from: however, most of the activities presented can use-
fully be done in other countries or EU regions where similar 
(or indeed, quite different) cross-border situations obtain.

CROMO is intended to give flexible support to the different 
communicative needs and intercultural interests of students 
aged 15 and over.

CROMO’S STRUCTURE AND 
CONTENT 
CROMO consists of three main parts subdivided into six in-
terrelated sections, with a variety of teaching and learning 
situations. Sections can be used separately and at different 
times, e.g. when pupils want to add to, or change, earlier 
statements.
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